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            The purpose of this study was to measure the self-efficacy among secondary 
school teachers in Guntur district. It consisted of a sample of 100 teachers. For data-
collection, self-efficacy scale by Albert Bandura was used. Stratified random sampling 
technique was also used. The main findings of the study showed that there was a 
significant difference among male and female teachers. Moreover the results also 
showed that there was no significant difference among teachers in relation to their 
teaching location of residency and qualification. 

Self-efficacy, Teachers, confidence, self-esteem 

          Peoples level of motivation, 
affective states, and actions are based 
more on what they believe in than on 
what is objectively the case The term 
self-efficacy is used in psychology, 
roughly corresponding to a person’s belief 
in his/her own competence. Self-efficacy 
has been defined as the belief or faith 
that one is capable of performing in a 
certain manner to attain a certain set of 
goals. It is believed that our personalized 
ideas of self-efficacy affect our social 
interactions in almost every way. 
Understanding how to foster the 
development of self-efficacy is a vitally 
important goal for positive psychology 
because it can lead to living a more 
productive and happy life. The concept of 
self-efficacy lies at the centre of 
psychologist Albert Bandura’s social 
cognitive theory. Bandura’s theory 
emphasizes the role of observational 
learning, social experience, and reciprocal 
determinism in the development of 
personality. Self-efficacy generally 
corresponds to the level of competence an 

individual feels. Competence can vary 
from one situation to another. 

        Self-efficacy is not self-image, self-
worth, or any other similar construct. 
Self-efficacy is often assigned the same 
meaning as variables such as these, 
including confidence, self-esteem, or 
optimism. 
 

                  Albert Bandura says that

 
 
  According to Mahatma Gandhi: “If I 
have the belief that I can do it, I shall 
surely acquire the capacity to do it even if 
I may not have it at the beginning.”  

 
      Self-efficacy plays a major part in 
determining our chances for success; in 
fact some psychologists rate self-efficacy 
above talent in the recipe for success. We 
need to pay special attention to self-
efficacy when setting goals to make sure 
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that our efficacy beliefs are in line with 
our aims and not working against them. 
 

     
Teacher self-efficacy is related to 

“perseverance;” the stronger the self-
efficacy, the greater the perseverance -- 
and the greater the perseverance, the 
greater the likelihood that the teaching 
behaviours will be successful. 

     
Teachers with a strong sense of 

efficacy tend to be more patient with 
students with learning difficulties and 
special needs, they are also willing to 
adapt to new teaching strategies and are 
more likely to stay longer in teaching 
(Tschannen-Moran and Hoy, 2001).  
These significant influences of teacher 
efficacy on teaching and learning practice 
explain the considerable number of 
research in this field.Teacher’s self-
efficacy is the personal belief of 
possessing the ability to perform 
professional tasks with mastery.  The 
construct of teachers’ self-efficacy, which 
was derived from Social Cognitive 
Theory, holds that people only do what 
they believe they are good at doing. 
 
                            Teachers’ self-
efficacy, therefore, determines teachers’ 
levels of effectiveness, innovativeness and 
persistence in their professional work. 
Furthermore, and found that teachers 
with a stronger sense of efficacy had 
higher job satisfaction, were good in 
planning and organizing their work, were 
more open to new ideas, more innovative, 
more persistent, more resilient and less 
critical of students than teachers with 
low self-efficacy were. Consequently, 
several researchers found out those 
teachers’ self-efficacy is important 
because it has a positive relationship with 
students’ academic performance. 

    The purpose of this study was to 
examine the deference of self-efficacy 
(Dependent variable) with gender, 
qualification, teaching subject and 
teaching experience (Independent 
variables) among secondary school 
teachers in Guntur district of Andhra 
Pradesh state. 

  Do the demographic factors (gender, 
location of residency and qualification) 
explain the differences in self-efficacy of 
secondary school teachers? 
 

  
         To study the differences in self-
efficacy among secondary school teachers 
belonging to different gender, location of 
residency and qualification. 

Hypothesis 1: There will be no 
significant gender difference in self-
efficacy among secondary school 
teachers. 

Hypothesis 2: There will be no 
significant difference in self-efficacy 
among secondary school teachers with 
respect to their location of residency. 

Hypothesis 3: There will be no 
significant difference in self-efficacy 
among secondary school teachers with 
respect to their qualification 

        This study centers' the self-efficacy 
of the secondary school teachers on 
school discipline. It is aimed at all 
secondary schools in Guntur but because 
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of time, money and other factors, it will 
be limited to only 20 Secondary Schools. 

  
      This study adopts the descriptive 
survey design. The population will consist 
of secondary Schools in Guntur .The 
sample for the study means the portion of 
the population selected for the study. 
Stratified random sampling technique 
will be used for the study. Five (5) 
teachers will be randomly selected from 
each of the 20 selected schools in Guntur 
to make a total of one hundred 
respondents (100). The research made 
use of a constructed questionnaire to data 
collection for the study. 100 hundred 
copies of the questionnaire covering the 
population of the study will be 
distributed to the 100 sampled teachers. 
A simple percentage statistical analysis 
will be used to test the hypothesis.

           The tool is self-efficacy levels 
Teacher Sense of Efficacy Scale was used. 
The scale was developed by Albert 
Bandura). Thus the Teachers self-efficacy 
scale having 30 items covering 7 areas 
namely. 1. Efficacy to Influence Decision 
Making 2.Efficacy to Influence School 
Resources. 3. Instructional Self Efficacy 
4.Disciplinary Self Efficacy 5.Efficacy to 
Enlist Parental Involvement. 6. Efficacy 
to Enlist Community involvement 
7.Efficacy to create a Positive School 
Climate. Teachers Self Efficacy Scale. 
Shown below  Table -    were constructed 
on five point scale of Nothing, Very 
Little, Some influence, Quite a bit, 
Aggregate Deal.. It included both the 
positive and the negative statements. 
 
      The statistical techniques used in 
study are the following:  Descriptive 

statistics like Mean, % of mean, Standard 
deviation and‘t’ test were worked out for 
the total sample 

The collected data were analysed with the 
help of Mean, SD &‘t’ test. 

 There will be no 
significant gender difference in self-
efficacy among secondary school teachers. 

Table 1: Self-Efficacy of secondary school 
teachers- Gender wise 

 
          Review of Table 1 shows that the 
computed value of critical ratio for self-
efficacy among male and female 
secondary school teachers is 1.36 which 
was not significant at 0.05 level. It can 
therefore, be inferred that there were no 
significant differences in self-efficacy 
among secondary school teachers with 
respect to their variable gender.  

             Hence, the Hypothesis 1, that 
there will be no significant differences in 
self-efficacy among secondary school 
teachers with respect to their variable 
gender was accepted. 

 There will be no 
significant difference in self-efficacy 
among secondary school teachers with 
respect to their location of residency. 
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TABLE 2 

Self-Efficacy of secondary school teachers- Location of Residency wise 
Variable Sub-Variables N Mean SD value ‘t’ value 

Location of 
Residency 

Rural 30 76.18 7.91  

0.45 Urban 70 75.37 8.24 

Review of Table 2 shows that the 
computed value of critical ratio for self- 
efficacy among rural and urban 
secondary school teachers is 0.45 which 
was not significant at 0.05 level. It can 
therefore, be inferred that there were no 
significant differences in self-efficacy 
among secondary school teachers with 
respect to their variable location of 
residency.  

   Hence, the 
Hypothesis 2, that there will be no 
significant differences in self-efficacy 
among secondary school teachers with 
respect to their variable location of 
residency was accepted. 

  There will be no 
significant difference in self-efficacy 
among secondary school teachers 
with respect to their qualification. 

TABLE 3 Self-Efficacy of secondary school teachers- Qualification wise 
Variable Sub-Variables N Mean SD value ‘t’ value

 

Qualifications 

U.G 53 84.56 8.09

5.27P.G 47 76.00 8.12 

         Review of Table 3 shows that the 
computed value of critical ratio for self- 
efficacy among U.G and P.G. secondary 
school teachers is 5.27 which was 
significant at .05 level. It can therefore, 
be inferred that there were significant 
qualification differences in self-efficacy 
among secondary school teachers. 
Moreover, the mean value of self-efficacy 
among U.G. teachers (84.56) was more 
than that of P.G. teachers (76.00). 
Therefore, it can be concluded that U.G. 
teachers have low self-efficacy than their 
counterparts.  

 Hence, the 
Hypothesis 3, that there will be no 
significant Qualification differences in 

self-efficacy among secondary school 
teachers was not accepted. 

      On the basis of analysis, 
interpretation and discussion of the 
results, the main findings have been 
drawn and are reported as under:

1. There were no significant 
differences in the self-efficacy among 
secondary school teachers with respect 
to their gender and location of 
residency. 
 
2. There were significant 
qualification differences in the self-
efficacy among secondary school 
teachers. Moreover, the mean score of 
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P.G., secondary school teachers came 
to be more than U.G. teachers which 
indicates that P.G teachers have high 
self-efficacy than U.G. teachers. 

       Teaching is the most crucial and 
challenging profession in the world. 
Teachers are the builders of the nation. 
For facilitating teaching learning process 
and in making teaching more successive, 
effective and efficient teachers play a very 
important and central role. It is the 
teacher who holds the key role to success 
of any education system and teachers are 
accountable for successful human 
development of the nation and for 
preparing the foundation for social, 
political and economic development. The 
present study has accessed the self-
efficacy among secondary school teachers. 

1) Self-efficacy of both male and 
female government higher secondary 
school teachers needs to be enhanced 
by building up their self-esteem and 
boosting their confidence.
2) It is important for the 
administrators to take care of the 
personal problems of the teachers and 
see that they develop good and active 
inter-personal relations. 
3) The administrators must 
ensure good organizational climate 
and effective working conditions for 
teaching. They should strive towards 
providing a clean and efficient 
administration. 
4) It is important to develop 
efficacy for optimum utilization of 
school recourses, efficacy in decision-
making and ultimately creating a 

positive school climate. 
5) Teacher education 
programmes must be redesigned and 
enriched accordingly. These programs 
can empower teachers with high self-
efficacy beliefs and self-regulation of 
learning. 
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zÀ°vÀ ªÀÄvÀÄÛ §AqÁAiÀÄ 
eÁw«£Á±ÀzÀ PÀ£À¹£À ¸Á»wåPÀ ºÉÆÃgÁl 

 qÁ. UÀuÉÃ±À (aPÀÌªÀÄUÀ¼ÀÆgÀÄ UÀuÉÃ±À) 
PÀ£ÀßqÀ ̧ ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀ ̧ ÀPÁðj ¥ÀæxÀªÀÄ zÀeÉð PÁ̄ ÉÃdÄ PÀÈµÀÚgÁd£ÀUÀgÀ – ªÉÄȨ̂ ÀÆgÀÄ f É̄è 

 
  

¦ÃpPÉ (Introduction) 

s̈ÁµÉAiÀÄ ªÀÄÆ®PÀ À̧A s̈À« À̧ÄªÀ J®è jÃwAiÀÄ À̧ÆPÁëöäw À̧ÆPÀëöä C©üªÀåQÛAiÀÄ£ÀÄß ‘¸Á»vÀå’ªÉA§ÄzÁV 
PÀgÉAiÀÄ§ºÀÅzÀÄ. AiÀiÁªÀÅzÉÃ d£À̧ ÀªÀÄÄzÁAiÀÄzÀ «±ÉÃµÀ ¸ÁªÀÄxÀåðªÀÅ¼Àî ZÉÃvÀ£ÀUÀ¼ÀÄ vÀªÀÄä C£ÀÄ s̈ÀªÀzÀ ¥ÁæªÀiÁtÂPÀvÉ, 
¥ÀgÀA¥ÀgÉAiÀÄ UÁqsÀ CjªÀÅ ªÀÄvÀÄÛ À̧ÄvÀÛ°£À DUÀÄºÉÇÃUÀÄUÀ¼À£ÀÄß »rAiÀÄÄªÀ À̧AªÉÃzÀ£Á²Ã®vÉAiÀÄ ªÀÄÆ®PÀ ¸Á»vÀåªÀ£ÀÄß 
À̧È¶Ö̧ ÀÄvÁÛgÉ. CzÀÄ CPÀëgÀ gÀÆ¥ÀzÀ°ègÀ§ºÀÅzÀÄ ; d£À¥ÀzÀ PÀ̄ Á«zÀgÀÄ-ºÉÇÃgÁlUÁgÀgÀÄ À̧È¶Ö̧ ÀÄªÀ dAUÀªÀÄ¹ÜwAiÀÄ PÀvÉ, 

PÁªÀå, ªÀÄºÁPÁªÀå, ©rºÁqÀÄUÀ¼À gÀÆ¥ÀzÀ°ègÀ§ºÀÅzÀÄ ; CxÀªÁ E£ÁßªÀÅzÉÃ gÀÆ¥ÀzÀ°ègÀ§ºÀÅzÀÄ. CAzÀgÉ ‘§gÀºÀ’ 
ªÀÄvÀÄÛ ‘ªÀiËTPÀ - F JgÀqÀÆ gÀÆ¥ÀUÀ¼À°ègÀÄªÀ s̈Á¶PÀ C©üªÀåQÛAiÀÄ£ÀÄß MmÁÖgÉAiÀiÁV ‘¸Á»vÀå’ªÉAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ. 
¥Àæ¥ÀAZÀzÀ AiÀiÁªÀÅzÉÃ ¸Á»vÀåzÀ EwºÁ À̧ªÀ£ÀÄß UÀªÀÄ¤¹zÀgÉ §gÀºÀ gÀÆ¥ÀzÀ ¸Á»vÀåPÉÌ C°è£À ªÀiËTPÀ gÀZÀ£ÉUÀ¼ÉÃ 
É̈£Éß®Ä¨ÁVgÀÄªÀÅzÀÄ PÀAqÀÄ§gÀÄvÀÛzÉ. £ÀªÀÄä gÁªÀiÁAiÀÄt-ªÀÄºÁ s̈ÁgÀvÀUÀ¼ÉÃ DUÀ°, zÀÆgÀzÉÃ±ÀUÀ¼À E°AiÀÄqï-MqÉ¹ì-

PÀ̄ ÉªÁ¯ÁUÀ¼ÉÃ DUÀ°, DAiÀiÁ ¥Àj À̧gÀzÀ°è ªÀÄgÀÄºÀÅlÄÖ ¥ÀqÉAiÀÄÄwÛgÀÄªÀÅzÀgÀ »AzÉ F UÀÄlÄÖ CqÀVzÉ. 

¸Á»vÀå PÉÃªÀ® £ÀªÀÄä ¤vÀå§zÀÄQ£À ¥Àæw©A§ ªÀiÁvÀæªÀ®è. §zÀÄPÀ£ÀÄß EgÀÄªÀ jÃwAiÀÄ°è zÁR° À̧ÄªÀÅzÀPÉÌ CzÀÄ 
¹Ã«ÄvÀªÁV®è. CzÉÃ¤zÀÝgÀÆ À̧ªÀiÁd±Á À̧ÛçzÀ PÉ® À̧. ¸Á»vÀåPÀ̄ É À̧ªÀiÁd±Á À̧ÛçQÌAvÀ ©ü£Àß £É̄ ÉAiÀÄ°è PÁAiÀÄð 
¤ªÀð» À̧ÄvÀÛzÉ. CzÀÄ ªÉÆzÀ®Ä À̧ªÀiÁdªÀ£ÀÄß vÁAiÀÄÛ£ÀzÀ PÀtÂÚ£À°è £ÉÆÃqÀÄvÀÛzÉ ; DªÉÄÃ É̄ CzÀ£ÀÄß 
ºÀÈzÀAiÀÄ¥ÀÆªÀðPÀªÁV «±ÉèÃ¶ À̧ÄvÀÛzÉ. vÀgÀÄªÁAiÀÄ ªÀÄ£ÀÄµÀå §zÀÄQUÉ ªÀÄÄ£ÉÆßÃlUÀ¼À£ÀÄß PÁtÂ̧ ÀÄªÀ PÀ£À̧ ÀÄUÀ¼À£ÀÄß, 
DPÁAPÉëUÀ¼À£ÀÄß, D±ÀAiÀÄUÀ¼À£ÀÄß ºÀqÉAiÀÄÄvÀÛzÉ. F CxÀðzÀ°è ¸Á»vÀå fÃªÀdUÀwÛ£À ¥ÀæUÀw²Ã® UÀw©A§ À̧ºÀ DVzÉ. 
EzÀ£ÉßÃ É̈ÃgÉ ªÀiÁvÀÄUÀ¼À°è ºÉÃ¼À§ºÀÅzÁzÀgÉ: ¸Á»vÀå PÉÃªÀ® À̧ªÀiÁdªÀ£ÀÄß ¥Àæw©A© À̧ÄªÀ PÀ£Àßr ªÀiÁvÀæªÀ®è ; 
À̧ªÀÄÄzÁAiÀÄUÀ¼À §zÀÄPÀ£ÀÄß PÁ®PÁ®PÉÌ ªÀÄÄ£ÀßqȨ́ ÀÄªÀ PÉÊ¢Ã«UÉAiÀÄÆ ºËzÀÄ. 

AiÀiÁªÀÅzÉÃ À̧ªÀiÁdzÀ §zÀÄPÀÄ ZÉÊvÀ£Àå¥ÀÇtðªÁVgÀÄªÀAvÉ £ÉÆÃrPÉÆ¼Àî̈ ÉÃPÁzÀÄzÀÄ C°è£À ¸Á»vÀåzÀ ¤dªÁzÀ 
PÀvÀðªÀå. F PÀvÀðªÀåzÀ°è É̄ÆÃ¥ÀªȨ́ ÀUÀÄªÀ ¸Á»vÀåªÀ£ÀÄß ¥ÀæeÁÕªÀAvÀ À̧ªÀiÁd ªÀÄ¤ß À̧̄ ÁgÀzÀÄ. ºÁUÉÆªÉÄä C¦àvÀ¦à 
ªÀÄ¤ß À̧®àlÖgÀÆ CzÀÄ ¢ÃWÁðAiÀÄÄªÁV G½AiÀÄ¯ÁgÀzÀÄ. ªÉÆzÀ̄ ÉÃ £Á£Á ¹PÀÄÌUÀ½AzÀ À̧AQÃtðªÁVgÀÄªÀ §zÀÄPÀÄ 
E°è£ÀzÀÄ. EzÀgÉÆ¼ÀUÉ ªÀÄ£ÉªÀiÁrgÀÄªÀ ¥ÀÇªÀðUÀæºÀUÀ¼ÀÄ, À̧APÀlUÀ¼ÀÄ, s̈ÀAiÀiÁvÀAPÀUÀ½UÉ UÀrUÉgÉUÀ½®è. eÉÆvÉUÉ 
PÁ®PÁ®PÉÌ JzÀÄgÁUÀÄªÀ ¥À®èlUÀ½UÉ PÀÆqÀ JzÉAiÉÆrØ ¤®è̈ ÉÃPÀÄ. EAxÀ G¢éUÀßªÀÄAiÀÄ À̧¤ßªÉÃ±ÀzÀ°è ddðjvÀªÁzÀ 
ªÀÄ£À̧ Àì£ÀÄß AiÀiÁªÀÅzÀÄ £ÉÃªÀj À̧§®èzÉÆÃ, D£ÀAzÀzÀ PÀëtUÀ¼À£ÀÄß AiÀiÁªÀÅzÀÄ ¤ªÀiÁðt ªÀiÁqÀ§®èzÉÆÃ CzÉÃ ¤dªÁzÀ 
PÀ̄ É CxÀªÁ ¸Á»vÀå. EAxÀ ¸Á»vÀåPÀ̄ É ªÀiÁvÀæ PÁ®zÉÃ±ÀUÀ¼À£ÀÄß zÁn fÃªÀAvÀªÀÇ G¥ÀAiÀÄÄPÀÛªÀÇ DV G½AiÀÄÄvÀÛzÉ.  

MAzÉÃ ªÀiÁw£À°è ºÉÃ½©qÀ§ºÀÅzÁzÀgÉ, ¸Á»vÀåªÀÅ £ÀªÀÄä£Éß®è ¢üÃgÀªÁV À̧évÀAvÀæªÁV £ÁåAiÀÄzÀ PÀqÉUÉ 
ªÀÄÄ£ÀßqȨ́ ÀÄªÀ C¥ÀÇªÀð ¸ÁzsÀ£À. CzÀÄ AiÀiÁªÀÅzÉÃ MAzÀÄ À̧ªÀiÁdzÀ À̧AªÉÃzÀ£Á²Ã® À̧È¶Ö DVgÀÄvÀÛzÉ. CzÀÄ É̈ÃgÉ®è 
PÀ̄ ÁªÀiÁzsÀåªÀÄUÀ½VAvÀ ºÉZÀÄÑ «±Á®ªÀÇ GzÁgÀªÀÇ ZÀ®£À²Ã®ªÀÇ DzÀ É̄ÆÃPÀzÀÈ¶Ö¬ÄAzÀ À̧ªÀiÁdªÀ£ÀÄß UÀæ» À̧ÄvÀÛzÉ. 
»ÃUÉ ¸Á»vÀåªÀÅ §ºÀÄPÉÆÃ£ÀUÀ½AzÀ À̧ªÀiÁdzÀ §zÀÄPÀ£ÀÄß UÀæ» À̧ÄvÁÛ, s̈ÀÆvÀ ªÀÄvÀÄÛ ªÀvÀðªÀiÁ£ÀUÀ¼À£ÀÄß ªÀÄÄSÁªÀÄÄT 
ªÀiÁqÀÄvÁÛ, ºÀÄlÖ°gÀÄªÀ s̈À«µÀåvÀÛ£ÀÄß PÀÄjvÀÄ À̧ÄAzÀgÀªÁzÀ PÀ£À̧ À£ÀÄß PÁtÄvÀÛzÉ. ºÁUÉ PÀ£À̧ ÀÄ PÁtÄªÀ ªÀÄÆ®PÀ 
À̧ªÀiÁdzÀ §zÀÄPÀ£ÀÄß ºÀ̧ À£ÁV À̧ÄªÀÅzÀgÀ PÀqÉUÉ vÀÄrAiÀÄÄªÀÅzÀÄ M¼ÉîAiÀÄ ¸Á»vÀåzÀ ¥ÀgÀªÀÄ±ÉæÃµÀ× ®PÀëtªÁVzÉ. 

CzsÀåAiÀÄ£ÀzÀ ªÁå¦Û (Scope) 

 


